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Abstract 

Entrepreneurship is widely accepted as a momentous driver of new 
ventures and propels and sustains economic growth. It was introduced 
into the educational system in Nigeria as part of the process of dealing 
with graduate unemployment. This study reviews the main 
developments in entrepreneurship education in general and 
appraisesthe pedagogical methods employedin colleges of education in 
Nigeria with the aim of determiningits capacity to nurture 
entrepreneurial intentions among the students. Primary data was 
obtained using the Likert-type questionnaires which was administered 
on 200 level students of the FCT College of Education, Zuba, Abuja, 
Nigeria.Frequency, percentages and chi-square test were used to 
analyse the data. The research findings indicate that the prevalent 
instructional approach is the conventional classroom teaching as 
against the more efficient non-conventional methods. Notwithstanding, 
the students are motivated by their exposure to entrepreneurship 
training to create new ventures after graduation. The impact is not 
gender-related. 
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Entrepreneurship education was started in higher institutions in Nigeria in order 

to reduce unemployment and increase graduates’ abilities to create new businesses. It 
was subsequently included as a cross curricula subject in secondary schools curriculum 
in 2008, primarily to equip students with the skills which they might find useful in the 
future. 

Entrepreneurship is a process that helps the youths to be self-confident and be 
more creative in their various undertakings(Surlemont, Fartunova, Vrbka, Bager, 
Volkmann, Kattel, Cooney, & Kaysogiannos, 2008). Surlemont et al (2008) refer to it 
as “a key competence for all”. Italso means the ability of an individual to convert ideas 
into action. Entrepreneurship has also been defined as “the pursuit of opportunities 
beyond the current resources you currently control”(Stevenson & Jarillo, 1991).The 
World Economic Forum (2009) positions entrepreneurship as “the engine that fuels 
innovation, employment generation and economic growth. These outcomes are 
strategic to nations and the question of how entrepreneurial mind-sets are developed, 
enhanced and encouraged is important for empirical research. Kuratko, (2005) on his 
part argued that entrepreneurship perhaps has emerged as the most potent economic 
force the world has experienced in the last two decades.  

 
Entrepreneurship education (EE) on the other hand, is recognised as an 

important factor in nurturing entrepreneurial intention(Kourilsky & Walstad, 1998). It 
offers individuals the capacity to identify business opportunities and the intuition, 
knowledge and skills to act on them(Chang & Sung, 2009). Furthermore, it is important 
to all economies because it is a crucial driving force behind employment generation, 
economic growth and competitiveness(Pfeifer, Oberman-Peterka, & Jeger, n.d). 
Entrepreneurship education equips students with the motivation, skills and knowledge 
required to stimulate entrepreneurial intents. In general it covers all the events that lead 
to the development of entrepreneurial mind-sets among students.   
 

Entrepreneurship education has gained wide acceptance over the past decade 
and the rapid growth of its demand and supply require enquiry of the curriculum design 
and the pedagogical approach adopted(Pfeifer, Oberman-Peterka, & Jeger, n.d). The 
benefits of EE are numerous and include ground-breaking ventures, start-ups and new 
jobs (Surlemont, et al 2008). Although Entrepreneurship education is primarily for 
venture creation, the general message that students get is that of working for 
government to ensure job security. The need for entrepreneurship education is therefore 
justified because it is central to the development of social and economic well-
being(Ikavalko, Ruskovaara, & Seikkula-Leno, 2008).  

Data from several European countries including Spain and the UK indicate that 
business and economic studies offer the majority of entrepreneurship courses in higher 
institutions. Although entrepreneurship education modules have been introduced in  
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virtually all institutions of higher learning in Nigeria, it has not yet been adequately 
integrated into the curriculum either in terms of the teaching methods to be adopted or 
the required infrastructure. This has made the impact of the curriculum to be 
particularly weak. 

Even though there is an increasing attention to graduate entrepreneurship in the 
advanced world (Kolvereid, 1996; World Economic Forum, 2009) there is dearth of 
research on education and entrepreneurial intentions in the developing countries 
(Iakovleva, Kolveried, & Stephan, 2011). However the few research on developing 
countries indicate that while only 17 per cent of start-ups are necessity driven in 
developed countries the situation is a lot different in developing countries where 32 per 
cent are driven by necessity to engage in start-ups activities(Iakovleva, Kolveried, & 
Stephan, 2011). 

 
In this paper the researchers argue that for the entrepreneurship modules in 

Colleges of Education in Nigeria to stimulate entrepreneurial intentions amongst 
students, appropriate methodologies need to be adopted. These methods among other 
things should include providing students with experiential learning such as business 
simulations and problem solving. This will afford students the opportunity to have first-
hand knowledge of business problems that can arise and steps required to solve such 
problems. In addition, business simulations if made interesting will encourage students 
interest in creating self-ventures in the future. Although entrepreneurship depends 
largely on how people take decisions as to how to undertake the process (Shane,Locke 
& Collins 2003), the researchers argue that the provision of appropriate 
entrepreneurship education with the suitable instructional methods and adequate 
infrastructure will go a long way in ensuring that the right decisions are taken. Previous 
research by Keeet al (2006) revealed that normal classroom teaching is mostly the 
method adopted for the instruction of EE. Nevertheless a better understanding of 
entrepreneurship leads to the use of new teaching methods as argued by Alberti, 
Sciascia and Poli (2004) the inclusion of students’ learning activityGibb, (2005) will 
invariably prepare the youths for the changeover from school to the workplace. 
Concluding, Solomon, Duffy and Tarabishy (2002) argued that as a result of an 
increasing market interest in entrepreneurship, pedagogy is changing. The researchers 
further argue that in order for enterprise courses to foster the inclination to act in an 
entreprenerial manner and also focus on the development of skills, such a course should 
involve an action-based curriculum and a robust pragmatic design. To improve the 
human capital that is desirable for the improvement of future societies, 
entrepreneurship is one extraodinary opportunity that must not be overlooked(Schwab, 
2009). Schwab further stated that the Global Education Initiative has embarked on the  
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Entrepreneurship education started with organisations such as Junior 
Achievement as pioneers over a century ago and has been proved to have the 
capacity to lead to societal change. Although entrepreneurship education started a 
century ago, it became included in tertiary education curriculum only about 50 
years ago. In the US, Professor Miles Mace produced the first graduate course in 
entrepreneurship in 1947 at the Harvard University. Entrepreneurship courses are 
offered today at most universities across the world with its demand being driven 
by the students themselves.  
 

 
procedure of evolving EE as a key driver for economic recovery and a continuous 
social advancement.  

This article proceeds as follows: In the following section we present arguments 
that support that the study of entrepreneurship is essentially for the development of 
entrepreneurial mindsets among learners and that the pedagogical approach to be 
adopted for its teaching should be capable of achieving that goal. In the third section, 
we discuss the method used for gathering data for the research. The fourth section 
presents the empirical results and the discussion and the fifth section offers some 
conclusions and recommendations. 
 
Prior Work 

People act in response to available opportunities and this is the beginning of 
entrepreneurial process. However, the preparedness and the capability to take action on 
the available opportunity differ from person to person. Howbeit, the difference between 
individuals in their readiness and ability to act has critical consequences on 
entrepreneurial process.  Furthermore, the readiness and ability to act is dependent on 
the level of their exposure to enterpreneurial training which is an outcome of the 
instructional method used. While it is clear that the factors raised above are important 
to entrepreneurial intention development, other factors exist that can also have causal 
effect on the firm-creation intentions. Such factors include external factors such as legal 
restrictions, political instability, barriers to entry, market forces, seed capital, 
complementary technology etc. (Shane, Locke, & Collins, 2003).  
 
History of Entrepreneurship Education 
 Entrepreneurship education was pioneered in Japan by Shigeru Fiji(Arasti, 
Falavarjani, & Imanipour, 2012). Arasti, et al further stated that Shigeru began teaching 
in the field of EE at the Kobe University in Japan in 1938. They further inform that in 
the US; courses in small business management began to develop in the 1940s, but 
started gaining universal recognition about half a century later. Today, virtually all 
American higher institutions have EE in their curricula. 
  

Box 1:  The Development of Entrepreneurship Education 
 
 
 
 
 
 
 
 
Source: Volkmann et al (2009) 

Entrepreneurship Education (EE) in Nigerian Colleges of Education and Engendering 
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Entrepreneurship Education 

EE offers a mixture of skill building, experiential learning and most essentially 
a shift in the mindset Wilson, 2008. Wilson further asserts that from the primary school 
level, education plays a central part in developing skills and in shaping culture and 
attitudes. She then concludes that the earlier and more extensive the exposure to 
innovation and entrepreneurship the more likely it is that the learners will contemplate 
at some point in the future the possibility of engaging in entrepreneurial activities 
(Dermol). Similarly, Fayolle (2009) asserted that EE comprises of all events that aim to 
support the nurturing of entrepreneurial mind-sets, skills and attitudes and also covers a  
variety of features such as ‘idea generation, start-up, growth and innovation.  
 
 EE addresses the nature of business entry (Gartner, Bird, & Starr, 1992). It 
therefore must include exposure to technological innovation and skill-building courses 
like negotiation, creative thinking and idea protection (Vesper and Mcmullen, 1988) 
and entrepreneurial career options (Donckels, 1991). Entrepreneurship education plays 
a critical role in skills development, culture and in shaping attitudes at all levels of 
education. Governments view EE as a major element in improving the economic well-
being of individuals and that of countries (Ofsted, 2005). The expectation therefore is 
that an increase in as well as the provision of a better entrepreneurship education will 
produce an equivalent increase in the number and quality of potential entrepreneurs in a 
nation (Matlay, 2008). Ofsted has further argued that EE provides individuals with 
enterprising skills and attributes that assist them in the formation of new ventures. 
Entrepreneurship education can be a great enabler in all sectors (Volkmann, et al., 
2009). In addition, it has the capacity to address the deficiencies in general education 
by equipping learners with entrepreneurial skills which in turn increases the probability 
of increased number of entrepreneurs in the future(Kee, Rodrigues, Kundu, & Racine, 
2006).  
 
 Prior research discovered that exposure to entrepreneurship education is 
strongly related to entrepreneurial intentions (Noel, 1998). And Krueger, (1993) earlier 
argued that a person’s attitude is determined by “exogenous actors”.   Wilson, Kickul 
and Marlino  (2007) affirm that Entrepreneurship education has the capacity to raise the 
interest of students in entrepreneurship careers. In addition, Souitaris, Zerbinati, and 
Al-Laham,  (2007) in consonance with Wilson, Kickul, and Marlino, (2007) discovered 
that entrepreneurship programmes considerably routed the intentions of students in the 
direction of entrepreneurship by stirring them to select enterprise careers.   
 
 In spite of the increased growth of interest in entrepreneurship education, the 
educators of entrepreneurship lack essential knowledge especially in developing 
countries. However, Dermol (n.d) suggests that at the higher institutions of learning,  
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entrepreneurial learning is an essential tool for reinforcing enterprising behaviour in 
students, encouraging them to engage in entrepreneurship or enter into self-
employment. Similarly, Volkmann,et al (2009), has argued that entrepreneurship in 
higher education is important because economic growth, competitiveness and 
innovation are contingent upon the ability to produce leaders of tomorrow with the 
requisite skills. They further maintain that such future leaders should be entrepreneurial 
and with the ability to act in socially responsible manners. Donckels, (1991) in 
consonance with Volkmannet al (2009) reasoned that enterprise education is being used 
to nurture entrepreneurial behaviour among learners. Nevertheless,  Kee,et al (2006) 
argued that in order for entrepreneurship education to create the required behaviour in 
learners, it should emphasise the acquisition of the knowledge of self-employment and 
small business ownership in addition to entrepreneurial skills and attributes which 
cannot be cultivated through the traditional pedagogical methods. 
 
 Although entrepreneurial intentions can be fostered if the implementers of 
entrepreneurship education adopt the right instructional methods, Hessels and Gelderen 
and Thurik (2008) argued that the actual motives of starting a new venture can be 
categorised into four namely: the opportunity or necessity reason (“pull” and “push”), 
cost-benefit reason (risk and gain), deep psychological motives which McClleland 
(1975) in Hessels and Gelderen and Thurik (2008) refered to as the need of 
achievement (nAch) and the need for power (nPower) and consideration of the odds of 
being in a certain stage of an entrepreneurial process against no consideration for being 
in self-employment (Grilo and Thurik (2008) in Hessels, Gelderen and Thurik (2008).   
 
 Hypothesis 
The study tested the following hypothesis: 
Ho: The motivation to start business after graduation as a result of exposure to 
entrepreneurship education course is not gender-related. 
H1: The motivation to start business after graduation as a result of exposure to 
entrepreneurship education course is gender-related. 
 
Methodology 
 A sample of 107students of the FCT College of Education, Zuba- Abuja 
Nigeria participated in this study by responding to structured questionnaires in the 
classrooms. All the respondents are 200 level students from the school of Languages. 
They are students that the researchers teach entrepreneurship education. Nonetheless, 
participation was voluntary. Face to face interview was also conducted to assess 
students understanding of the objective of the course. The data used in the study were 
collected in August, 2012. Frequency and percentages were used for analysing the data 
gathered. Chi square test was used to test the hypothesis. 

Entrepreneurship Education (EE) in Nigerian Colleges of Education and Engendering 
Entrepreneurial Intentions Among the Students- E. O. Chukwuma-Nwuba and J. Z. Yayock 
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Findings and Discussions  
 The researchers have adopted a descriptive narrative to discuss the results 
developing from the study. Findings indicate that the students have a general 
understanding of entrepreneurship education and in spite of the use of largely normal 
classroom teaching, majority of the students have been motivated to consider venture 
creation at some point in the future.  
 
Table 1: Which of these Methods Do Your Teachers Use Often in Teaching 
Entrepreneurship Course? (Combined responses) 
S/N Method  Frequency 
1 Inviting guest entrepreneurs to share their life 

experiences with the students 
0 

2 Arrange interactive sessions with entrepreneurs 0 
3 Group Projects/assignments 5 
4 Oral presentations 10 
5 Class participation 19 
6 Case studies (real or hypothetical) 1 
7 Conventional Class teaching 107 
8 Individual assignments 1 
9 Entrepreneurs interviewed by students 0 
10 Readings-business dailies, business books 0 
11 Business simulations 0 
 
 Data in table 1 indicates that conventional class teaching is the commonly 
adopted method for the teaching of entrepreneurship module. In contrast, literature 
indicates, that the most efficient method to teach EE modules are the non-conventional 
such as, project method, Case studies, Group projects, oral presentations by students, 
class participation (Levie, 1999). Notwithstanding, however, results on Table 2 shows 
unexpectedly that the majority of the respondents have been motivated to consider 
business start-ups at some point in the future. This finding agrees with Noel (1998) and 
Souitaris, Zerbinati, and Al-Laham, (2007) that concluded that a relationship exists 
between exposure to entrepreneurship education and entrepreneurial intentions.. 
 
 Data in table 2 shows that the majority of the respondents (88 of the 107 
surveyed, representing 82.2%) claimed that the course has influenced their decision to 
engage in entrepreneurial activity after graduation instead of seeking paid employment. 
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Table 2: Response to Whether the Entrepreneurship Course Has Influenced the 
Respondents’ Decision to Start Business After Graduation 
Response Frequency Cumulative 

Frequency 
Per cent Cumulative Per cent 

Strongly Agreed 53 53 49.5 49.5 
Agreed 35 88 32.7 82.2 
Undecided 14 102 13.1 95.3 
Disagreed 2 104 1.9 97.2 
Strongly 
Disagreed 

3 107 2.8 100 

 
 A follow-up interview however indicates that most of the students desire to 
proceed to the university after their education at the college of education 
notwithstanding this motivation. This may be the result of the high value placed on 
paper qualification in Nigeria. A few others (14 of the 107 representing 13.1% of the 
respondents surveyed) are undecided, while only 5 of the respondents disagreed that the 
course has influenced their decision to start business after graduation. It would seem 
that the students’ exposure to the course has improved their chances of considering 
business start-ups. This finding is in consonance with Volkmann (2009) that maintain 
that enterprise education is used to encourage entrepreneurial behaviour. The finding 
also further supports Dermol (n.d) who submits that at the higher institutions, 
entrepreneurial learning acts as an essential tool for reinforcing enterprising behaviour 
in students and encourages them to enter into self-employment. 
 
 The data was further analysed according to gender, that is, according to male- 
female responses to find out if the decision to start business after graduation is gender 
related. Of the 107 respondents, 80 were females while 27 were males. This difference 
is representative of the disparity in the number of registered students in the college. In 
general, the college has more female students than male students. 
 
Table 3: Response to Whether the Entrepreneurship Course Has Influenced their 
Decision to Start Business After Graduation (Female Respondents) 
Response Frequency Cumulative 

Frequency 
Per cent Cumulative 

Per cent 
Strongly Agreed 36 36 45 45 
Agreed 29 65 36.3 81.3 
Undecided 11 76 13.8 95.1 
Disagree 1 77 1.3 96.4 
Strongly Disagree 3 80 3.8 100 
     
 The researchers’ finding shows that 81.3% of the female respondents as shown in 
table 3 and 85.2% of the male respondents as indicated in table 4 agreed that the course  

Entrepreneurship Education (EE) in Nigerian Colleges of Education and Engendering 
Entrepreneurial Intentions Among the Students- E. O. Chukwuma-Nwuba and J. Z. Yayock 

 
World  Educators  Forum 



9 
 

has influenced their decision to start business. On the other hand, whereas 5.1% of the 
female respondents strongly disagreed that the course has predisposed them to consider 
venturing into the world of business, the percentage is slightly lower in the male 
respondents with 3.7%.  
 
Table 4: Response to Whether the Entrepreneurship Course Has Influenced their 
Decision to Start Business After Graduation (Male Respondents) 

Response Frequency Cumulative 
Frequency 

Per cent Cumulative 
Per cent 

Strongly Agreed 17 17 63.0 63.0 
Agreed 6 23 22.2 85.2 
Undecided 3 26 11.1 96.3 
Disagree 1 27 3.7 100 
Strongly 
Disagree 

0 27 0 100 

 
 Overall, the results from the two groups of respondents are close. It does 
therefore appear that the motivation of college students to start business after 
graduation as a result of exposure to entrepreneurship education course is not gender-
related. 
 To further confirm this supposition, chi-square test was conducted on the 
responses of both groups of respondents, the result at 0.05 level of significance. Reject 
null hypothesis if the chi-square statistic is greater than the critical chi-square value, 
otherwise accept null hypothesis. Since the chi-square statistic is less than the critical 
chi-square value, we accept the null hypothesis and conclude that it would appear that 
the motivation of college students to start business after graduation as a result of 
exposure to entrepreneurship education course is not gender-related. The effect of 
exposure to entrepreneurship education is the same for both male and female college 
students.  
 Table 5: Contingency Table 

Observed Frequency Agree Disagree Undecided Total 
Male 23 1 3 27 
Female 65 4 11 80 
Total 88 5 14 107 
Expected Frequency  
 Agree Disagree Undecided  
Male 22.20560748 65.79439252 3.53271028  
Female 65.79439252 3.738317757 10.46728972  

 
 
 Table 6: Chi-square Test 
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O E O-E (O-E)^2 (O-E)2/E 
23 22.20560748 0.79439252 0.631059476 0.028419 

65 65.79439252 -0.79439252 0.631059476 0.009591 
1 65.79439252 -0.261682243 0.068477596 0.054275 
4 3.738317757 0.26182243 0.068550985 0.018338 
3 3.53271028 -0.53271028 0.283780242 0.080329 
11 10.46728972 0. 53271028 0.283780242 0.027111 
 Chi-square statistic 0.218064 
 df 2 
 Critical value 5.99147 

 
Conclusion 
 In this paper, the researchersexamined the pedagogical approaches used in 
teaching entrepreneurship modules in Colleges of Education in Nigeria with the  aim of 
determining whether the methods of instruction used are capable of engendering 
entrepreneurial intentions among the graduates. In order to arrive at an objective 
conclusion, questionnaires were administered to the students to determine the methods 
their lecturers used and also to discover the capacity of the method (s) to foster the 
development of entrepreneurial intentions. The data generated from the questionnaires 
were used to investigate and identify the strength and or weakness of the teaching 
methods as it relates to the fostering of entrepreneurial intentions among the learners 
and to ascertain if the method can contribute to considering engaging in venture 
creation at some point after graduation. 
 On the basis of the results that emerged from this study, the researchers 
conclude that although the most commonly used method is the traditional classroom 
teaching, which researchers argue is not the best approach, the fact of exposure to 
entrepreneurship education in itself can assist in the promotion of entrepreneurial 
culture among students of colleges of education in Nigeria by changing their mind-sets 
and motivating them to contemplate venture creation. Although the approach to 
instruction delivery is important in engendering entrepreneurship mind-set among 
college graduates, the first step is the exposure to the course notwithstanding the 
pedagogical approach. Nevertheless, to sustain this mind-set to start-up business on 
graduation and ensure actual realisation, instruction delivery approaches appropriate to 
entrepreneurship education modules must be adopted. This will not only motivate the  
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students but will also prepare them for the dynamism in the work place and the rapidly 
changing global economic environment.   
 
Recommendations 
 In order to improve and support quality enterprise education, a proper 
framework and strategy for goal attainment is advocated. Furthermore, the researchers 
recommend a curriculum review that will take into cognizance the following, while the 
school administrators provide the necessary infrastructure and the enabling 
environment for innovation and entrepreneurship to thrive: 

1. The use of a combination of pedagogical methods which should be listed in the 
document. In particular interactive pedagogy should be emphasised. It is 
worthy of note to accentuate the importance of encouraging students to 
experiment through working on simulations, projects and real-life actions. This 
can only be guaranteed when interactive pedagogies are adopted by the 
curriculum implementers (the teachers). 

2. Teachers should embrace out of classroom-based activities which motivate and 
foster the development of entrepreneurial intentions. 
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